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What Socialization Experiences Influence How High School Physical Education 

Teachers Deliver Games? 

Abstract 

The purpose of the study was to investigate what past and current occupational 

socialization experiences influenced how high school physical education teachers 

delivered games lessons. The participants were three high school physical educators 

who taught in a public school in England. Qualitative data were collected through 

lesson observations and formal semi-structured interviews. Data analysis techniques 

included data reduction and inductive analysis. Data suggested all three teachers 

delivered games using the traditional model. Three main themes were traditional 

model structure, behaviourist learning approach, and technique development focus. 

Data suggested teachers were influenced to use this model by 

parents/teachers/coaches, high level competitive sport participation, university 

faculty, teaching colleagues, and pupils. Acculturation appeared to be the strongest 

phase of socialization because the teachers instructed in the same manner they were 

taught in school. These findings should provide insights for teacher preparation 

faculty who are charged with the task of challenging the acculturation beliefs of 

preservice teachers.  
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What Socialization Experiences Influence How High School Physical Education 

Teachers Deliver Games? 

It is widely accepted that knowledge is socially constructed, including physical 

education (PE) teacher’s knowledge of games teaching (Curtner-Smith et al., 2008; 

Vollmer & Curtner-Smith, 2016). This knowledge is acquired from other people 

either formally or deliberately (e.g. by being taught or coached) or informally and 

casually (e.g. participation in youth sports) (Capel, 2007). For over 50 years 

considerable attention has focused on the socialization process by which PE teachers 

learn to understand and execute their professional responsibilities (Lawson, 1983a, 

1983b; Richards et al., 2019). This had previously been attributed to formal teacher 

training and university degree programs (Schempp, 1989). However, it is now widely 

suggested that the socialization process for a PE teacher initially begins during 

childhood (Author, 2021; Curtner-Smith, 2017; Richards et al., 2019). Research 

investigating PE teacher socialization is of paramount importance because it provides 

an explanation into why they teach in the manner they do.  

Traditional Instructional Model  

The ‘traditional model’ is a direct instruction model and has been the most 

dominant teaching approach from the 1890’s to the present day (Byra, 2006). The 

traditional model is characterised as the “teacher saying” and the “learner doing.” 

Learners are given very few decisions to make and mostly follow teacher’s directions 

(Metzler, 2005). Therefore, the model is delivered using direct behaviourist teaching 

styles such as command and practice (Mosston & Ashworth, 1994). The model 

consists of a progressive series of drills, practices, and games that focus on the 

development of techniques (Kirk, 2009, 2010). Metzler (2005) suggests psychomotor 

development is the model’s priority followed by cognitive and affective learning. 

Research suggests the traditional model has resulted in the marginalization of girls 
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and low-skilled boys (Ennis, 1999), success for high skilled and aggressive boys 

(Hastie, 2003), poor game understanding for learners (Bunker & Thorpe, 1982) and 

limited cognitive (Allison & Thorpe, 1997) and affective development (Light, 2002). 

However, the traditional model does still appear to have a place in modern PE when 

used to meet specific goals that may be difficult to achieve with more pupil centred 

models. The traditional model is considered to be effective when dealing with 

problematic classes (Butler, 1996; Green, 2008; Li & Cruz, 2008), lower ability 

groups (Hallam & Ireson, 2005) and for helping novice teachers build up their 

confidence (Ireson et al., 1999). However, as a model for teaching it has serious 

limitations given its behaviourist approach because games are based on tactical 

decisions that must be solved by the pupils. While this approach is considered useful 

for some learners and content, it also does not necessarily align with educational 

priorities seeking to develop new citizens for new times.  

Theoretical Framework 

The term “teacher socialization” provides insights into how teachers 

understand and fulfil their professional responsibilities (Stroot & Williamson, 1993). 

Lawson’s (1983a, 1983b) occupational socialization theory is the primary theory 

employed to investigate physical educator’s socialization experiences. This theory 

suggests that physical educators are influenced by three specific stages of 

socialization referred to as acculturation, professional, and organizational 

socialization. 

Acculturation 

The acculturation stage begins with one’s early PE and sporting experiences 

and continues until an individual enters a higher education teacher preparation 

program. During this stage recruits begins to develop orientations that are influenced 
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by their childhood experiences of PE, physical activity, fitness, and sport (Author, 

2021; Betourne & Richards, 2015; Curtner-Smith et al., 2008; O’Leary, 2016; 

Vollmer & Curtner-Smith, 2016). Prior studies have suggested that preservice 

recruits’ orientations were primarily influenced and underpinned by teaching and 

coaching perspectives (Betourne & Richards, 2015; Vollmer & Curtner-Smith, 2016). 

However, more recent research suggest that a third type of orientation influenced by 

exposure to fitness and wellness aims and objectives during acculturation may also 

exist (Author; 2021; Richards & Padaruth, 2017). 

During acculturation individuals begin to develop specific socialization 

orientations based on their exposure to PE and sport settings. If an individual is 

primarily focused on teaching PE, they are considered to be in possession of a 

teaching orientation (Lawson, 1983a, 1983b). Evidence suggests that these recruits are 

more likely to be female, previously participated in activities not associated with 

competitive sport, and experienced high-quality PE (Curtner-Smith, 2001; Lawson, 

1983a, 1983b). Research suggests that teaching oriented preservice teachers (PTs) are 

open-minded, and more likely to embrace and adopt the messages, ideas, and 

practices that are promoted by PE teacher education (PETE) faculty (Curtner-Smith, 

2001; Curtner-Smith et al., 2008).  

Teaching careers are not always the primary motive for PETE recruits because 

many prefer coaching sports (Curtner-Smith et al., 2008; Lawson, 1983b). These 

recruits are referred to as possessing a ‘coaching orientation.’ If a recruit’s 

acculturation experiences involved high level competitive sport involvement, with 

teachers and coaches who prioritized sport, they are likely to enter PETE with a 

coaching based orientation. Male recruits are more likely to possess coaching 

orientations (Lawson, 1983a, 1983b). Recruits fully committed to elite sport often 
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possess ‘hardcore’ coaching orientations and are less likely to adopt the values and 

practices of faculty during PETE (Curtner-Smith et al., 2008; Sofo & Curtner-Smith, 

2010). In contrast, recruits who were not fully committed to elite sport during 

acculturation often possess ‘moderate’ coaching orientations. Recruits with moderate 

orientations are more likely to be influenced during PETE than those who possess 

hardcore ones (Sofo & Curtner-Smith, 2010). 

More recent evidence suggests that recruits may now possess orientations 

underpinned by fitness and wellness. Recruit’s fitness orientations may be influenced 

by declining PE quality, participation in elite level sport, and sports coaches (Author, 

2021). It has also been hypothesized that PE teachers who focused on fitness and 

wellness goals could influence recruits with fitness orientations (Richards & Padaruth, 

2017).  

Professional Socialization  

According to Lawson (1983a, 1983b) the professional socialization stage 

occurs when recruits enrol in a teacher preparation program. During this stage PTs 

should acquire the content knowledge and pedagogical skills deemed necessary for 

teaching PE. For many years this stage was associated with teachers being socialized 

into the profession. This occurred through passive interactions with teacher 

preparation faculty who taught them what to teach and how to teach it (Graber et al., 

2017). However, research investigating the acculturation stage provides insights into 

why many PTs and inservice physical educators teach in a manner that contradicts 

their PETE experiences (Curtner-Smith et al., 2008; Vollmer & Curtner-Smith, 2016). 

It is suggested that faculty have a challenging task to undo approximately 13 years of 

acculturation in eight or fewer semesters of PETE. Upon entering PETE, the majority 

of PTs have spent years observing physical educators and sports coaches, 
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consequently developing a set of beliefs and orientations regarding how to execute 

their professional roles when they graduate. PETE faculty may promote innovative 

methods and effective teaching skills during the professional stage (Graber et al., 

2017). However, faculty often have little impact on PTs, especially when they entered 

PETE with hardcore non-teaching orientations (Curtner-Smith et al., 2008; Sofo & 

Curtner-Smith, 2010). Richards and colleagues (2013) suggest that if faculty 

immediately address incoming recruits’ acculturation experiences and orientations, 

then PETE programs have the potential to successfully influence PTs during the 

professional socialization stage. 

Organizational Socialization 

Organizational socialization takes place within the school environment 

(Lawson, 1983a). It begins when certified teachers enter the workforce and ends when 

they retire or leave the profession. During this stage individuals learn how to execute 

the daily duties of a certified PE teacher while attempting to understand the school 

culture and the beliefs of their experienced colleagues (Russell et al, 2016). It is 

suggested that innovative novice teachers may face challenges during this stage 

because of reality shock (Lynch et al., 2018), washout (Blankenship & Coleman, 

2009), and isolation (Curtner-Smith, 2001). 

Research Aim 

The aim of this research was to explore the influence occupational socialization 

has on teachers adopting the traditional teaching model when delivering high school 

games at one secondary school in England. To fulfil the research aims the following 

research questions were addressed: 
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Research question one: What past socialization experiences influence English 

physical education teachers’ use of the traditional games teaching model? 

 

Research question two: What current socialization experiences influence English 

physical education teachers’ use of the traditional games teaching model? 

Method 

Research Setting and Participants 

The research setting was a high school in central England. This school was 

selected based on location and ease of access to the school and teachers. A purposive 

sample (Sarantakos, 2005) consisted of two male teachers and one female teacher. 

Wes (pseudonym) was a 27-year-old male teacher with six years’ experience. Jackie 

(pseudonym) was a 52-year-old female teacher with over 30 years’ experience. Kirpal 

(pseudonym) was a 39-year-old male, who had nine years of teaching experience and 

was currently head of the PE department.  

Data Collection  

Each participant was observed teaching three times. Observations lasted one 

hour, which was the time allocated for each lesson. The principal investigator 

conducted observations in the location designated for that lesson (gymnasium, field, 

outside courts). Observations were recorded as written field notes, which were 

expanded and typed up immediately after the observation. The researcher used 

unobtrusive positioning (Gratton & Jones, 2004) to avoid interaction, whilst ensuring 

he could see and hear everything that took place. Observations are a preferred method 

of data collection when honest and accurate information is required, especially when 

obtaining descriptive data (Gratton & Jones, 2004). They are essential for this study 

because Sparkes (1987) believes many teachers adopt a ‘strategic rhetoric,’ which 



8 

 

occurs when a teacher claims to teach one thing but teaches something contradictory. 

Observations were also important for this study because they supported the interviews 

in establishing trustworthiness through data triangulation (Gratton & Jones, 2004; 

LeCompte & Preissle, 1993). During observations the researcher was looking for 

characteristics of games instructional models including the structure, teaching styles 

adopted, learning theory approach, and pupil/game centred learning. 

One of the data collection methods used in similar studies is interviews 

(Curtner-Smith & Sofo, 2004; Curtner-Smith et al., 2008; Stran & Curtner-Smith, 

2009, Volmer & Curtner-Smith, 2016). Interviews are essential in understanding 

what, how, and why regarding behaviour. Formal, semi-structured interviews were 

used because they provided the researcher with an element of flexibility to probe for 

additional information (Johnson & Christensen, 2004). Interview questions were 

adapted from those used in comparable socialization studies. In addition to these 

questions the researcher added questions regarding important themes highlighted from 

analysis of the lesson observation data. Interviews lasted approximately 60 minutes. A 

digital voice recorder was used to record the interviews because writing down the 

responses can often be time consuming, make participants nervous and result in a loss 

of rapport (Gay, 1996). Written notes containing key data were taken in case technical 

difficulties occurred with recording equipment (Gratton & Jones, 2004). 

Data Analysis 

Data reduction is the process of reducing and organising the mass of collected 

data by disregarding irrelevant data and coding relevant data (Miles & Huberman, 

1994). The initial phase of data analysis involved examining data collected from each 

individual teacher. During this process lesson observation data which indicated how 

teachers delivered games was identified. Interview data which suggested why teachers 
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had delivered games as they did was then identified. Relevant data were then coded 

and categorized using inductive analysis (Lincoln & Guba, 1985). The initial phase of 

inductive analysis is known as unitizing. This is where the researcher wrote down 

single pieces of interpretable information. The second phase of inductive analysis is 

known as categorizing. This is when the researcher organized the unitized data into 

categories that provide descriptive information about the context or setting from 

which the units derived. Trustworthiness and credibility were established by cross 

checking the accuracy of results from both data collection techniques (LeCompte & 

Priessle, 1993). 

Results 

Observation data revealed that all three participants delivered games using the 

traditional model. The three main themes highlighted during observation data analysis 

were traditional model structure, behaviourist learning approach and technique 

development focus. Interview data analysis themes suggest teachers were influenced 

by parents/teachers/coaches, high level competitive sport participation, university 

lecturers/teacher educators, colleagues, and pupils. 

Traditional Model Structure 

Data revealed that all three teachers employed the traditional model for their 

basketball, soccer, and hockey lessons. The lesson structure consisted of a warm up, 

progressive drills, and concluded with full sided games with no modifications 

(Metzler, 2005). Most warm up activities were not aligned to the lesson aims, 

objectives, and content which according to Metzler (2005) this is one way to 

distinguish between the traditional and direct teaching model.  

Behaviourist Learning Approach 
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Command and practice teaching styles were dominant throughout all the 

lessons (Mosston & Ashwoth, 1994). Direct commands such as “dribble to the line 

and back on my command” and “pass on my whistle” were given to pupils. Lots of 

time was also allocated to practicing the techniques the teachers demonstrated. Pupils 

only answered questions when asked (Metzler, 2005), and questions were primarily 

about terminology such as “what is this called” and “name the three basketball 

passes we worked on today.” Although pupils were put into groups, they were for line 

drill and team purposes only. Pupils were not given specific tasks to promote social 

constructivist skills such as communication or teamwork.  

Technique Development 

Technical psychomotor development was the primary focus throughout most 

of the observed lessons. Pupils spent time practicing techniques in isolation through 

line drills and individual work, which supports the literature (Kirk, 2010). These 

isolated practices resulted in pupils having poor performance in the games because 

they were unprepared for the level of defensive pressure and the changing 

environment that games provide (Capel, 2000). This resulted in concluding games 

consisting of poor-quality performances that did not match the technique practiced 

during that lesson. Teaching cues referred to developing technical competence. When 

pupils were put into groups this was part of the progressive lesson structure (Curtner-

Smith & Sofo, 2004) rather than purposefully promoting affective domain 

development. Pupils were not given opportunities to effectively communicate or 

discuss their learning with other pupils, simply coming together to form teams. 

Cognitive development was limited, with pupils making very few decisions and 

having no specific opportunities to conduct self or peer evaluations. Tactical 

knowledge was limited to low level feedback including “spread out” and 
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“communicate.” As a result, pupils displayed poor tactical awareness (Bunker & 

Thorpe, 1982) by not moving off the ball to create space and time to take shots on 

target (Light, 2004).  

 

Occupational Socialization Influences on Games Teaching 

Acculturation 

 In line with the literature all three participants were initially attracted to a 

career in PE teaching because they had active family members during their 

acculturation period (Curtner-Smith et al., 2008). They recalled how they were part of 

very active families who encouraged physical activity and sport participation. As 

Jackie stated:  

My dad played tennis, badminton, football and cricket and my uncle played 

tennis and badminton. Most of my childhood memories are of holidays based 

around tennis courts. I used to play tennis with my dad a lot when I was young. 

(Jackie, Interview) 

 

All three participants attended schools where the PE teachers had a traditional 

teaching focus. They discussed “strict teachers,” “skill repetition,” “command style” 

instruction, and “being static.” Teachers also were very “competitive games biased.” 

Wes represented the county at swimming, Jackie represented the county in netball, 

hockey and swimming, and Kirpal represented England in national level badminton. 

These elite level competitive games experiences, along with PE curriculums that 

focused primarily on competitive games, resulted in them all entering PETE with 

coaching orientations (Author, 2021; Curtner-Smith et al., 2008). Data analysis 

suggested that Jackie and Kirpal both possessed hardcore coaching orientations, with 

Wes possessing a moderate coaching orientation because he participated in 

recreational sports as well as competitive sports.  
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Wes and Jackie both stated that they taught traditional games in the same 

manner they were taught in high school. As Wes stated, “I was taught command style 

since I was a child. I was always told what to do, such as a rally of five then a smash. 

I remember how I was taught and just add things to it.” Kirpal felt that he taught in a 

different manner to how he was taught, “How I deliver lessons has got nothing to do 

with how I was taught.” However, the data found this statement contradictory as his 

teaching often resembled the traditional instruction that he experienced during the 

acculturation stage.  

Professional Socialization 

All three participants entered PETE with coaching orientations because of their 

competitive PE and elite youth sport experiences.  Upon graduating from their PETE 

programs these orientations remained because of the influence their PETE faculty 

members had on them. It was clear from the data that professional socialization had 

little impact on Wes’s moderate coaching orientation, having not employed any new 

games teaching knowledge or practices since university, “I tried Sport Education in 

some lessons, but it does not work with older kids.” Jackie and Kirpal both had their 

hardcore coaching orientations strengthened during PETE. Jackie attended a PE 

teaching college which focused on the traditional games model and direct teaching 

styles:  

The nature of the course was very biased towards games, with regular practical 

modules. The format was warm up, skill and game. They taught us their style 

of teaching which was traditional, and teacher led. Lecturers were all PE 

specialists and good sport performers, with good sports knowledge. (Jackie, 

Interview) 

 

Kirpal’s hardcore coaching orientation was strengthened during university because he 

studied a sports coaching degree, was taught by sports specialist lecturers, and 

obtained additional sports coaching qualifications, “The degree was about coaching, 
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and the lecturers were brilliant sports specialists. That is where I did all my coaching 

qualifications.” Kirpal was asked whether he thought his coaching degree prepared 

him to deliver PE in schools, “I think it put me in better stead in terms of knowing the 

techniques.”  

The evidence suggests that all three participants would deliver games using the 

traditional model when working as certified teachers. This is hypothesized because 

research suggests it is hard to teach differently to how you are taught (Wright et al., 

2004) due to the power of acculturation (Lortie, 1975).  Professional socialization did 

not appear to be influential enough to encourage the participants to teach in a different 

manner to how they were taught (Curtner-Smith, 2001). In fact, their professional 

socialization appeared to strengthen the beliefs Jackie and Kirpal developed during 

the acculturation stage (Capel, 2005; Curtner-Smith, 2001; Evans, 1996).  

Organizational Socialization  

Influence of pupils 

Wes and Kirpal both frequently highlighted the impact pupil negative 

behaviour had on their teaching. They put this down to the impact of teaching in an 

area with low socioeconomic status: 

Kids here are quite deprived and there are lots of behavioural issues influencing 

how I deliver games. The ideal lesson would be skills, small game and a big 

game with kids officiating. But as they get older, they only want to play games. 

I don’t have the patience sometimes in terms of behavior. (Wes, Interview) 

And:  

The catchment area is quite deprived. It’s the second highest in Wolverhampton 

for low income and unemployment and fourth in the UK for teenage pregnancy. 

Bilston is quite a challenging area, and the kids are very challenging because of 

their social and family life. (Kirpal, Interview). 

 

The traditional model is seen as a suitable model for dealing with problematic classes 

because its direct teaching approach gives the teacher the central role (Green 2008; Li 

& Cruz, 2008; Mosston & Ashworth, 1994). The hardcore coaching orientation Kirpal 
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possessed when he entered the teaching profession means the chances him adopting 

another games model is highly in challenging conditions was always unlikely. Wes 

had admitted to trying Sport Education in university but felt it didn’t work with older 

kids. He felt the student led Sport Education framework was not suitable to use with 

students with “challenging behavior”.  

Influence of colleagues 

Both Jackie and Kirpal’s former and current PE teacher colleagues influenced how 

they taught games. When Jackie entered the school as a novice teacher, she was 

surrounded by experienced staff members who taught games using the traditional 

model: 

I came into a department where there were very knowledgeable people and 

talented performers. There were examples of good practice all the time and I 

learnt a lot from people I respected. The people I worked with helped and 

moulded me, and because we were from the same era we were taught to deliver 

the same way. 

 

Jackie did believe that an influx of younger staff in recent years had resulted in 

changes to her teaching, “we have newer and younger staff who are now trained 

differently. They bring new refreshing ideas. You can incorporate other people’s 

teaching styles into your teaching.” However, when you compare this statement to the 

observation data it appears contradictory because Jackie only utilized the direct 

teaching styles she had been accustomed to since childhood.  

Kirpal believed that he had improved the teaching across the department as 

part of his administrative role.  

When I first arrived there were nine members of staff. There was a big backlash 

of change that people did not want because the staff had been for years. There 

was a lot of experienced staff who were stuck in their ways. With myself being 

younger and changing things around it led to some staff leaving in my first year 

which did not help. I had to show some staff the door and replace them with 

younger staff. The member of staff is responsible for the lesson and I will say if 

I am not happy with how it was delivered.”  
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However, the evidence collected during observations suggests that out of the three 

teachers Kirpals lessons were potentially the weakest in relation to structure and 

educational value. His lessons had no clear objectives and outcomes, and he too 

delivered using the dominant traditional model in the same manner as his colleagues.  

Discussion 

The purpose of this study was to explore the influence occupational socialization has 

on teachers adopting the traditional teaching model when delivering high school 

games. Primarily the investigators attempted to identify what past and current 

experiences influenced how the participants delivered games lessons. The findings of 

this study and previous studies investigating instructional models and occupational 

socialization led the researcher to several conclusions. These conclusions will 

hopefully aid other researchers interested in studying the influence of occupational 

socialization on teachers adopting various instructional models.  

Evidence suggests that acculturation was the strongest form of socialization in 

line with the relevant literature (Curtner-Smith, 1999; Meek & Curtner-Smith, 2004; 

Lortie, 1975). The researcher believes this because all three teachers had similar 

acculturation experiences with exposure to high level competitive games delivered 

directly through the traditional model. This resulted in teachers having hardcore or 

moderate coaching orientations that were completely or primarily committed to sport. 

Research suggests teachers with these orientations will be less open-minded to 

learning and implementing modern instructional models (Curtner-Smith et al., 2008). 

The way they were taught was the way they delivered games, and this occurred even 

though the teachers had differing professional socialization experiences. These 

experiences differed due to the type of degree studied, type of teacher training 

program undertaken and the thirteen-year age gap between each participant. However, 
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the two teachers who had their beliefs and strengthened (Capel, 2005; Curtner-Smith, 

2001; Evans et al., 1996) taught in the same manner as the teacher whose beliefs were 

neither confirmed nor denied. This is in line with the literature which suggests that 

professional socialization is the weakest form of socialization because it does little to 

challenge or change acculturation beliefs (Curtner-Smith, 1999; Curtner-Smith et al., 

2008; Stran & Curtner-Smith, 2009). It is believed that professional socialization has 

the best impact on recruits when faculty have specialist qualifications in pedagogy 

rather than coaching and are innovative in their subject approach (Curtner-Smith et 

al., 2008). This was not the case as Jackie’s and Kirpal’s lecturers consisted of sports 

coaches and specialists with a traditional competitive game’s focus. This resulted in 

their acculturation beliefs regarding the traditional model being stronger after 

graduating from their PETE programs.  

Data suggested that organizational socialization confirmed the teachers’ 

beliefs regarding the traditional model through the influence of colleagues and pupils. 

By the time teachers had entered schools as qualified teachers they had experienced 

games taught traditionally for fifteen plus years, thus creating strong beliefs. They 

then entered the workplace where this style of teaching was dominant. The teachers 

were familiar with this method of teaching, could use it to gain class control (Green, 

2008), increase confidence (Ireson et al., 1999) and fit into the departments 

established ways (Capel, 2007; Penney & Waring, 2000; Wright et al., 2004). 

Therefore, it was highly unlikely that teachers would utilize any other model. Despite 

the claims that the head of department had tried to develop teaching across the 

department and Jackie’s belief that you can learn from younger staff, there were no 

differences in the instructional model and teaching styles used to deliver games. This 

is in line with Sparkes (1987) definition of the ‘strategic rhetoric’ present in many PE 
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departments, where a teacher claims to teach one way, but observations reveal they 

teach in a different manner. This is one reason why both observations, interviews and 

data triangulation are considered imperative within this type of study.  

In conclusion, it is suggested that acculturation was the strongest form of 

socialization experienced by these three teachers. Research suggests it extremely 

difficult for one to teach in a manner differently to how they were taught at school and 

coached as a child. This may be a result of the amount of sport and games exposure 

pupils receive from teachers and coaches (Lortie, 1975) which leaves a lasting 

impression (Placek, et al.,1995). Clearly, those involved in university lecturing and 

teacher training play a huge role in trying to challenge and alter those strong 

acculturation beliefs and opening teachers’ minds. However, it seems that this is 

currently relatively ineffective due to the power of acculturation and to the low level 

of supervision received during this period. As a result, the professional socialization 

period can appear weak because it seems to strengthen faulty beliefs, either through 

confirmation or lack of challenge (Capel, 2005). When teachers enter a school, they 

come into contact with more experienced colleagues who deliver using the dominant 

traditional model, and so it is easy for teachers to go with the status-quo and follow 

suit. This enables them to fit into the department, increasing their chance of survival 

(Stroot and Ko, 2006). It is also in line with their current beliefs of what PE is about 

and enables them to draw on experience and knowledge from their adolescent 

educational period (Nias, 1986; Tsangridou, 2006).  These pressures suggest that 

organizational socialization is more powerful than professional socialization but not 

as strong as acculturation.  

It seems occupational socialization is a predictable circle of continuity, where 

teachers get taught and then teach in that manner. In order for things to change it 
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clearly must be addressed during all three socialization periods. Pupils must be 

exposed to different instructional models and indirect teaching styles, so they enter 

university with teaching orientations not coaching orientations. Therefore, there is a 

need to address teachers through staff training in order for acculturation to become 

more diverse. If university students and trainee teachers enter their respective 

programs with a different set of beliefs, then they may be more open-minded to 

modern social constructivist instructional models. Clearly, this creates an enhanced 

teaching and learning environment for lecturers and teacher educators to have an 

impact. However, it does not solve the problem that sports science studies and 

coaching graduates can still apply for student teaching. Clearly there are arguments to 

suggest that those degrees do not prepare trainees in the same way as a specific PE 

degree course (Capel, 2007). Hopefully these measures can result in an influx of 

innovative teachers being welcomed into departments by flexible and open-minded 

staff. With changes like these then hopefully occupational socialization can eventually 

become an ally of change not continuity.   

Study Limitations and Future Research Recommendations 

Due to the small case study sample size, it is suggested that the readers make 

‘moderatum generalizations’ (Williams, 2002) by identifying which findings and 

recommendations best match their school teaching or higher education environment. 

Based on the findings from this study the researcher suggests that there are several 

areas that would be important for follow up research. Firstly, the area of professional 

socialization that has primarily been attributed to educating teachers in subject and 

pedagogical knowledge (Schempp, 1989) now seems to be the weakest socialization 

area (Curtner-Smith, 2001). Therefore, there is a need to explore in more detail what 

actually occurs during this period to enable professional socialization to have an 



19 

 

impact on acculturation beliefs. It would be useful to investigate how the different 

physical and sporting degrees on offer (sports coaching, sports science, etc) influence 

how teachers deliver games. This is important because the traditional model that has 

been dominant for so long is arguably not suitable because new times require the 

development of new citizens. Secondly, all three teachers during this study were 

delivering team invasion games, an area that dominates PE curriculums (Green, 

2008). Therefore, it would be useful to know how occupational socialization may 

influence striking and fielding team games and individual net/wall games. 
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